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This exploratory descriptive study will examine the students perceptions, attitudes,
knowledge, and satisfaction with the services provided by the Clark Atlanta University
Educational Talent Search Program. The Clark Atlanta University Educational Talent
Search Program is a precollegiate program. It is designed to assist economically and
academically challenged middle school and high school students with the motivation,
support, skills and resources needed to complete high school and enter college. The Clark
Atlanta University Educational Talent Search Program (CAU/ETS) began in 1991, and
since that time it has endeavored to increase learning by stressing high expectations,
flexibility, service, as well as, reinforcing the achievement orientation of low-income youth
ofcolor.
The CAU/ETS program seeks to do a number of things to improve the academic
readiness, educational and occupational aspirations of low-income youth. Many
low-income youth possess some of the "risk factors" for a poor outcome. According to
Hill (1999) most research on the academic performance ofAfiican American youth
attempt to explain why they fail and underachieve in school, not why they succeed. The
CAU/ETS program is concernwith what students need to succeed. It is designed to help
students prepare for success.
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The program provides a broad range of social and economic support. It has
assisted 123 seniors graduate from high school from 1991 to 1998. Ofthose seniors, 79
students went immediately to college (Clark Atlanta University Educational Talent Search
Program Newsletter, 1999). Nationally, the precollegiate programs for disadvantaged
students from 1993-1994 had 525,100 students enrolled with about 90,000 expected to
graduate from high school. Educational Talent Search Program and five other special
programs are designed for disadvantaged students to complete postsecondary education,
these programs and are administered by the U.S. Department ofEducation. (National
Center For Education Statistics Report, 1995).
Statement of the Problem
The perspective of students in relation to perceptions, attitudes, knowledge, and
satisfaction with the services provided by the Clark Atlanta University Educational Talent
Search Program is the problem to be considered in this exploratory descriptive study. The
fact is that little empirical social work research has been done on this topic. Still less
attention has been focused on the perspective of students in relation to perceptions,
attitudes, knowledge and satisfaction with the services provided by the Clark Atlanta
University Educational Talent Search Program. Thus, the primary focus ofthis study is on
the previously identified variables.
Research has found a strong achievement orientation among low-income and
middle income Afiican American children, despite low scores on standardized achievement
tests (Stevenson et al. 1990; Winfield, 1991b). It is important for social workers to
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understand the work of Stevenson and Winfield. Although, Afncan American students
have a strong achievement orientation, they continue to be faced with many challenges in
their pursuit of higher education. Challenges such as socioeconomic barriers, academics,
poor quality schools, and unequal access to financial aid. Social work practitioners must
look for more systemic approaches to support this population.
The prevailing perception of low-income youth is an overwhelmingly negative one.
Many of these youth have been subjected over the course oftheir lifetimes to those
negative images rendered in history, statistics, and reported by the news media. This study
seeks to cast a different, more positive light on low-income youth. In the course of
negative reports and opinions, the voice of the low-income youth is rarely heard. It is the
desire of this researcher to show their true measure. This study can serve as a message of
hope to the low-income youth and the social work profession. Not only will social
workers better understand low-income youth, but comprehend the challenges they face as
well.
Purpose of the Study
The purpose ofthis study is to examine the students’ perceptions, attitudes,
knowledge and satisfaction with services provided by the CAU/ETS Program. This
research is needed to help middle and high school Afncan American students faced with
academic and socioeconomic challenges prepare for college. Assessing college
preparation programs with this population is ofparticular importance to social workers, in
that it may provide additional information on developing programs that may help remove
some of the obstacles as perceived by students.
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Within limits, the Clark AtlantaUniversity Educational Talent Search Program
seeks to increase students’ motivation to achieve academically, to ameliorate some of the
personal and social stresses that circumscribe student learning, and to cope with behavior
that jeopardizes the Clark Atlanta University Educational Talent Search Program's
process. The social worker must develop special procedures for students who are
inadequately prepared, insufficiently motivated, or unresponsive to the Clark Atlanta
University Educational Talent Search Program's behavior standards.
This study will help social workers recognize defects in the CAU/ETS program
for which adequate solutions have not been devised. As a consequence some students,
particularly disadvantaged youth, are some what limited by prevailing educational
conditions and practices. Because of the strategic role of the Clark Atlanta University
Educational Talent Search Program in the lives of the lower-income youth, the program
plays less than an optimal part in helping some of the students move into legitimate adult
roles.
Significance ofthe Study
This study will provide empirical data on components of the Clark Atlanta
University Educational Talent Search Program that work well and those that do not. The
results of this studywill assist the program’s administration and practitioners in the
enhancement, reconstruction and development of the services that prepare middle and high
school students for college. It will also examine the similarities and differences between
the satisfaction ofmiddle and high school students enrolled in the program.
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Social Workers need to be aware of the feelings, contentment, understanding and
expectations of the population they serve in order to determine ifprograms are meeting
their needs. Support programs such as Educational Talent Search can guide and assist
students and their families with resources that will enhance their educational potential.
Research has demonstrated that programs that offer academic support, family
involvement, recreational and social activities motivate students to do well in school
( Hall, 1993).
This study is significant because it focuses on the psychological and social
challenges low-income youth face, as they struggle to define who they are, cope with
racism and search for strengths in their way ofbeing. According to the literature, social
workers need to understand that adolescence is characterized as a developmental task.
The central developmental task for youth is a transitional period of social and
psychological differentiations. During this transitional period youth experience confusion
and instability as they strives to achieve an integrated sense of self (Erickson, 1968).
This stage ofdevelopment is further complicated by the stressors imposed upon
youth who are poor. The social and psychological forces increase the need for youth to
possess adequate coping skills. The CAU/ETS program is one such entity which focuses




The review of the literature contains a review of information related to attitude,
perception, knowledge, and satisfaction, as well as, an overview of the Clark Atlanta
University Educational Talent Search Program, and low-income youth. The definition of
terms, theoretical framework, and statement of the hypothesis will be discussed in this
chapter.
Attitudes
In the last forty years education has become an important issue in American
society, particularly among Afiican Americans. Much of the emphasis has been placed on
higher education. Research has shown that Afiican American parents have high
expectations for their children to attend college and their children have similar
expectations for themselves. For example, Afiican American children in as early as the
fifth grade, expect to attend college. Many Afiican American students who expect to
attend college are faced with either financial or academic challenges, which can lead to
the students’ fiustration and a decline in their academic motivation (Stevenson et al. 1990).
These high educational expectations are aspirations ofAfiican American parents
from all income levels including poor families. The dream ofmany Afiican American
6
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families with incomes less than $20,000 compared to white families regarding college
attainment for their children may not be realized. Studies have shown that a higher
proportion ofwhite low-income children compared to African American children actually
attend and complete college (National Center for Educational Statistics 1995).
Research has shown that between 1984 and 1994, there has been an increase in
college attendance by African Americans. However, with this increase the representation
ofAfrican American students is 14.1 percent below that of the college age population
Although, low-income African Americans have a positive attitude towards education,
they need support in translating their expectations into reality. Based on the 1996, study
conducted by the U.S. Department ofHealth and Human Services, a large majority of
low-income, African American youth have peers who are supportive of academic
achievement. During the adolescent stage the support and approval ofpeers is very
important. Studies have found that youth ofcolor feel that it is very important to make
good grades and to attend classes regularly (National Center for Educational Statistics
1995).
It is the task of social workers to enhance, support and nurture the educational
attitudes ofAfrican American students. Social workers must identify policies and
programs to reinforce the positive attitudes ofdisadvantaged youth of color to achieve
and believe in themselves despite the everyday challenges they face.
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Perception
Throughout African American history, education has been associated with freedom
and equality in American society, the education ofAfrican American students continues to
be one of the greatest challenges facing the African American community today. Higher
education is viewed as the essence ofupward social mobility and equality for African
Americans in the United States. However, economic and academic challenges often deny
African American children the opportunity to attend college (Nettles, 1988).
Education for youth of color must provide a deep understanding ofthe political,
racial, economic, scientific and technical realities which will allow them to compete
locally, nationally and internationally in order to achieve significantly (Shujaa, 1993). The
National Center For Education Statistic (1995) found that higher education is important to
ensure the nation's productivity and economic competitiveness. It was estimated that a
1992 high school graduate who completed college would earn $600,000, more over a
lifetime than one with only a high school education.
While the reasons why many disadvantaged Afncan American students are denied
the opportunity to attend college are varied, research has found that in some situations the
way students are perceived by teachers, social workers, and other educational staff has a
negative affect on their perception of education. Studies have shown that teachers with
low expectations for youth of color may have a negative affect on their academic
performance and motivation (Rosenberg and Simmons 1972; Stevenson et al. 1990).
Janice Hale-Benson (1982) and Lisa Delpit (1995) found that insensitive cultural
conduct in the educational environment can deter the educational attainment ofAfiican
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American students. Social work practitioners are charged with the task ofengaging in
evaluation and research, which will contribute to programs providing the comprehensive
services desired by the population it serves. Social workers must be committed to helping
create an optimal social, physical, economical and diverse environment which allows all
students to recognize their potential.
BCnowledge
For the past three decades, progress ofAfrican Americans in higher education has
been in the area ofgaining greater access and opportunity to attend a broader range of
colleges and universities. Despite the financial assistance programs and other political and
social movements, the challenges to equality continue to include greater access and
opportunity, but more important equality in terms ofacademic progress, performance and
achievement. These challenges come as a result of being academically unprepared and
socioeconomic issues (Nettles, 1988).
In order for low-income youth ofcolor to gain access into college they must have
the knowledge of resources and skills that will prepare them for college. These students
must be provided with the financial resources, such as grants, scholarships, loans and
state and federal financial aid, available which will assist with the cost of a postsecondary
education. They must also take advantage of tutorial and college preparation programs
which will increase students’ skills in math, science, and other academic areas. These
programs also offer techniques which will prepare students to take standardized tests.
Research has shown that in 1985 a larger percentage ofwhite students than
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African American students that took the Scholastic Aptitude Test (SAT), were enrolled in
an academic or college preparatory curriculum in their high school. This research also
found that a larger percentage ofthe African American students were enrolled in a general
high school curriculum or vocational curriculum. As a result, further research found that
the average scores for the students of color were significantly below the average scores
for the white students (Ramist & Arbeiter, 1984, 1986).
Social work practitioners must advocate for low-income African Americans in
their pursuit of higher education. Social workers must explain to students and their
families the different curriculum tracks offered in high schools. They should assist families
in deciding the best track for their children. Social workers must provide these families
with information and resources which will maximize their ability and potential for college
success.
Satisfaction
Research is limited in terms of studies that examine participants’ attitudes,
perceptions, knowledge, and satisfaction ofprecollegiate programs. However, there were
some studies with similar related variables to this research. Scales, George, and Morris
(1997), conducted a study on an African American after-school tutorial program.
The program was designed to help students improve their academic subjects at
school and family relations at home. The study examined the students and parents’
perceptions ofthe program. The study involved 33 middle and high school students and
13 parents. The results of the study showed that a large percentage of the parents and
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students were satisfied with the program’s services. Generally, the students' and parents'
perceptions about the program were positive.
Similarly, in studies reported by Hall (1993) and Walter (1991), have shown that
students attending after-school programs enjoy them. Walter (1991, p. 13) believed, that
” the fact students remained in an after-school program for a year is a sign that they
enjoyed it.” This social work empirical research study will hopefully clarify, though hardly
settle, some of the issues associated with the Clark Atlanta University Educational Talent
Search Program's success. It will examine the programs positive outcomes as perceived
by middle and high school students who have been in the CAU/ETS program one year or
more.
An Overview ofThe C.A.U.E.T.S. Program
Educational Talent Search began as a part of the Higher Education Act of 1965.
The program’s partnership with Clark Atlanta University began on October 1, 1991. The
program is designed to encourage youth with academic potential to stay in school,
graduate from high school and undertake a program ofpost secondary education
(C.A.U.E.T.S Handbook, 1999, p.l).
The Clark Atlanta University Educational Talent Search program serves three
distinct target areas within Metropolitan Atlanta; the Southeast District in the City of
Atlanta, the Smyrna area in Cobb County and the Newnan area in Coweta County. The
program provides services to middle and high school students and their families that reside
in the target areas. The students enter the program in the 6th grade, and participate until
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they graduate from high school and enter college. Students are eligible based on income
and being a first generation college student (C.A.U.E.T.S Handbook, 1999, p. 3).
Services provided through the program include two sessions per month ofgroup
• \
and individual counseling and career exploration. Other components ofthe program
include; an after school program, tutoring, parent workshops, SAT/ACT preparation
courses, personal counseling, fee waivers (for college applications and test registrations),
college financial aid assistance, academic counseling, college visitations, college reentry
counseling, cultural enrichment experiences, mentioning programs, motivational activities,
self-esteem workshops and study skills seminars (C.A.U.E.T.S. Handbook, 1999,p.5).
Theoretical Framework
The model that was utilized for this study was the ecological theory. This
perspective is useful in understanding the role of the student in school, the community and
at home. The ecological theory allows the social worker insight to the students’
interaction with their environment and not only on the student. Using this model, students
are able to share their point ofview on gaps in their environment that do not address their
needs, nor offer available and adequate resources that are essential to them. Social
workers can draw from this information to develop appropriate programs and resources
for students and their families (School Social Work; Practice, Policy and Research
Perspectives, Constable, McDonald arid Flynn 1998).
The developmental theory, according to Erickson (1968), was utilized to
understand the physical and mental potential of the person in their environment, to
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develop a healthy self-esteem and internalize moral judgment. Developmental theory was
also used to explain the potential of the person’s environment. The theory explained that
trust, autonomy, initiative and industry can lead to a positive self-identity (Germain,
1991).
Definition ofTerms
Attitude: is defined as a manner showing one's feelings, thoughts, disposition and
opinions (The New American Roget’s College Dictionary, 1978).
Knowledge: is defined as the range of information or understanding ofwhat is learned;
familiarity gained by actual experience; practical skill (The New American
Roget’s College Dictionary, 1978).
Perception: is defined as an immediate or intuitive cognition or judgment, often
implying nice observation or subtle discrimination (The New American
Roget’s College Dictionary, 1978).
Satisfaction: is defined as to gratify fiilly the desire of; to make content; to be
constituted as to fulfill the requirements of; to leave nothing undesired
(The New American Roget’s College Dictionary, 1978).
Statement ofthe Hypothesis
The key hypotheses ofthis study are:
HO: There will be no significant statistical relationship among middle school and
high school students as it relates to their perceptions, attitudes, knowledge, and
satisfaction in terms ofthe services received from the Clark Atlanta University Educational
Talent Search program.
HA: There will be a significant statistical difference in the relationship among
middle school and high school students as it relates to their perceptions, attitudes.
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knowledg^and satisfaction in terms of the services received from the Clark Atlanta
University Educational Talent Search program.
CHAPTER III
METHODOLOGY
This chapter describes the basic foundation of this study in terms of research
design, setting, sampling, data collection procedure (instrumentation), and analysis of the
data.
Research Design
This study utilized the exploratory and descriptive research designs to determine
whether there is a significant relationship between middle and high school students that
participate in the Clark Atlanta University Educational Talent Search Program based on
their attitudes, perceptions, satisfaction and knowledge. Exploratory designs are
employed to gather data or facts about a subject that is relatively unknown. Descriptive
designs are employed to describe the ways in which one factor is related to a second factor
(M. Grinnell, Jr., 1997).
Setting
The students that participated in this study were enrolled in King Middle School
and Campbell High School. The setting for this study was King Middle School, Atlanta,





This study's population of interest was 15 middle school students and 15 high
school students. The students ranged in age from 11 to 18, with both males and females
participating in this study. The race of the students included African American,
Caucasian, and Hispanic. The participants have been enrolled in the Clark Atlanta
University Educational Talent Search Program for at least one year and have participated
in various components of the program. A non-probability convenience sampling was the
method used for this population. This method was chosen based on the investigator's
knowledge of the facility and it's clients, and this sample produced considerable data
particularly when used within qualitative research.
Data Collection/Procedure/Instrument
The researcher acquired written consent from the parents ofthe students prior to
beginning the questionnaire. Additional consent was acquired for the students before the
researcher administered the questionnaire during the student's Clark Atlanta University
Educational Talent Search group sessions. The students were given an overview ofthe
study which included an explanation of the study, its purpose, and confidentiality
assurance, which was included in the consent form (see Appendix A). Students were
given the opportunity to ask questions and decline participation in the study.
The students in the sessions picked a colored card from a box. Half of the cards
were pink and the other halfwere green, giving each person a 50/50 chance of
participating in the study. Students with the pink card were assigned to take the
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questionnaire and those with the green card were dismissed, which resulted in 30 students
in the study. The breakdown of the students were eighth graders, ninth graders, tenth
graders, eleventh graders and twelfth graders which provided a representation of the
students served.
The measurement used in this study. The Clark Atlanta University Educational
Talent Search Consumer Satisfaction Questionnaire (see Appendix A), was designed
specifically to examine the program's outcomes on the client's level. The 50 item
questionnmre was the only instrument used which consisted of five sections: (1)
demographics, (2) attitudes, (3) perceptions, (4) knowledge, and (5) satisfaction. A
response scale ofyes = "agree with statements", No= "disagree with statements" and
N/A="statements do not apply" was used for the attitudes, perceptions and satisfaction
sections of the questionnaire. A true and false response was used for the knowledge
section. The final section of the questionnaire included open-ended questions. This
instrument was designed for young people, the questions were easy to read and simple to
understand.
The validity and reliability of this instrument was not tested previously and can
only be generalized to this population. The dependent variables in this study are the
positive or negative attitudes, perceptions, satisfaction and knowledge of the students.
The independent variables are the services provided by the Clark Atlanta University
Educational Talent Search Program.
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Data Analysis
The statistical test used for this study was the Chi-square test. It tests the
association between two nominal level variables. The Chi-square test was used because of









7. I feel that the ETS program helps to improve
my grade.
24 1 .04
8. The ETS staff is sincerely concerned with my
education.
30 0
9. I usually go to the ETS sessions with great
reluctance.
27 .14
10. The ETS group activities are interesting. 27 0
11. The ETS program gives students the
opportunity to ask questions and give feedback.
28 0
12. The program motivates me to do my best in
school.
26 .80
13. I believe the ETS program is a waste ofmy
time.
29 1.76
14. The information discussed in the group sessions
help me prepare for college.
27 .76
15. I believe that the ETS program is needed. 28 .04
16. I like the fact that the group/individual sessions 30 0
are held at school.
The data used in the analysis of this study consisted of responses fi'om 30 male and
female middle and high school and their attitudes regarding the Clark Atlanta University
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Educational Talent Search Program (Table 1). The table shows that the students attended
the ETS sessions with great reluctance and that they felt the program was a waste of their
time. However, the table also shows that the students felt that the sessions motivated
them to prepare for college and do their best in school. Results show that an equal
number of students felt that the program has improved their grades and that the program is
needed. The results of the Chi-square test showed that there was no significant difference
between the middles and high school students and their attitudes regarding the Clark




17. The ETS program is a helpfiil program for
students that want to go to college.
30 1 0
18. Being in the ETS program provided me help in
my daily classes.
24 2.52
19. The ETS staff is friendly and easy to talk with. 27 0
20. As a result ofbeing in ETS my interest in
attending college has been stimulated.
30 .78
21. ETS is not for students with academic
difficulties.
24 1.37
22. The ETS staff’s presentations are interesting
and easy to understand.
27 0
23. This program does not address my needs. 25 .53
24. The ETS program provides students with
academic assistance and the encouragement to
succeed.
29 0
25. I have more self-confrdence as a result ofbeing
in the ETS program.
25 .11




As shown in Table 2, the students perceived that being in the program helped them
in their daily classes and stimulated their interest in attending college. A large number of
the students did not perceive the program to be for students that have academic difficulties
and that it did not address their needs. However, overall the students felt that the program
has helped to improve their grades. The results show that there is no significant statistical
difference between the middle and high school students perception ofthe Clark Atlanta




27. The ETS program helps me prepare for
college.
27 1 .36
28. I enjoy the group sessions. 28 .41
29. I would not enroll in the program if I had it to
do all over again.
25 4.45
30. With respect to my education, the ETS staff is
concern and actively helpful.
25 0
31. Being in the ETS mentoring program has
helped me improve my grades and social
skills.
29 2.71
32. I am not satisfied with the ETS program. 26 .15
33. I would not recommend a fiiend to enroll in
the ETS program.
27 .22
34. The college visitation trips are educational. 24 2.09
35. The ETS programs PSAT/ACT/SAT
preparation courses are very helpful.
25 .52
36. I am satisfied with the one-on-one tutoring
offered by the ETS program.
21 3.59
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Table 3 shows that the students would not enroll in the Clark Atlanta University
Educational Talent Search Program if they had it to do all over again. The students felt
that participation in the mentoring program helped to improve their grades and social skills
and they felt that the college visitation trips were educational. A large number of the
students were satisfied with the one-on-one tutoring. There was no significant statistical
difference between the middle and high school students’ satisfaction with the Clark




37. In order to go to college I must take four hours
ofmath, four science, and two foreign
languages.
30 1 .14
38. The basic methods of financial aid for college
are loans, grants, scholarships and direct
payment
30 .08
39. To obtain a bachelor degree you must normally
complete six years of college.
29 .37
40. The PSAT is the test required for admission to
a college/university.
30 3.41
41. To declare a major in college means that you
want to join the military.
30 .60
42. The Hope Scholarship pays for tuition for
Georgia colleges/universities only.
30 .78
43. The SAT is the test required to enroll into a
college/university.
30 0
44. Once a student graduates from high school they
can no longer use the services offered by ETS.
29 1.08
45. ETS provides one-on-one tutoring. 30 .38
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Table 4 shows that overall the students were knowledgeable about the
requirements needed to graduate from high school and admissions tests needed to enter
college. The students were aware ofthe financial resources available for college. There
was no significant statistical difference between the middle and high school students’




The purpose of the study was to find out if there was a significant statistical
difference between middle and high school students as it related to their attitudes,
perceptions, knowledge, and satisfaction in terms of the services received from the Clark
Atlanta University Educational Talent Search Program. The results ofthe study found,
using the Chi-Square test, that there was no significant statistical difference between the
students as it related to their feelings, thoughts, understanding and contentment with the
services provided by the Clark Atlanta University Educational Talent Search Program.
Therefore, the null hypothesis was rejected and the alternate hypothesis was accepted.
The results showed that the students felt great reluctance toward attending the
programs’ group sessions. The Clark Atlanta University Educational Talent Search
Program holds sessions during the time students are in their exploratory periods.
Exploratory classes include band, chorus, health and recreational reading. Many of the
students enjoy their exploratory classes. They did not want to miss them which may
explain the students’ reluctance toward attending the Clark Atlanta University Educational
Talent Search Programs’ sessions.
Many ofthe students have been in the program for a year or more, as shown in
Table A5. However, when asked if they felt that the program was a waste of their time, a
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large percent of them stated “yes”. A possible explanation may be that the information
discussed in the group sessions are repetitive, and the students find some of the sessions
“boring” as indicated in Table A 49. This is an area in which the social worker can get
input from the students on topics they are interested in and their thoughts and ideas on
what would make the sessions more appealing. For example Table 50 provided feedback
from the students on what they thought the program should add.
A large number of the students did not perceive the program to be for students
that have academic difficulties. Many of the students are in the program because they seek
information and resources which will assist them in their pursuit in attending college. Only
a small percent of them were in the CAU/ETS program because ofbad grades. The
results also show that the students felt that their needs were not being met through the
program. Table A 46 shows that the students would like the sessions to be held two days
a week instead of twice a month and desire more financial resources to help with the cost
ofattending college.
Overall the students felt that the Clark Atlanta University Educational Talent
Search Program helped to improve their grades and social skills. The students enjoyed the
one-on-one tutoring sessions and felt the program motivated them to do their best in
school, as well as, stimulate their interest in attending college. Gallagher, Golin and
Kelleher (1992) suggest that without student needs assessments, decisions made on behalf
of students may not accurately relate to the students’ own needs. This program was
planned with good intentions, but more attention perhaps should be focused on the
programs’ effectiveness and the effect ofparticipation in the program on the students.
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Limitations ofthe Study
There were a variety of concerns within this study. For example, the sample
included a rather small and homogenous group ofparticipants. The sample was not
culturally diverse or large enough to generalize the results to outside populations. In
addition, the researcher did not examine the students self-perceptions of their academic
preparation, personal and social needs and aspirations before entering the program.
Furthermore, sections of the data collection instrument may have been
inappropriate to use for this study. For instance, the questions did not discriminate
between the services used more by high school students than middle school students. The
questions were not worded with alternating positive and negative reposes to break up
social desirable responses. The yes, no and N/A response may have given students an
ambiguous interpretation of the questions. The number of items may have impacted the
results of this study.
The procedure used to collect the data may have impacted the results as well.
Both locations were not private, therefore students may have been distracted from the
traffic ofother students and staff. The researcher knew the students and stayed in the area
while the students completed the survey. This may have lead to positively skewed results,
thus researcher bias may have occurred within the interpretation of the data.
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Suggested Research Directions
This study has discovered many areas for further research, (e.g., a comparison
between male and female students in the program). This may suggest that gender deserves
more consideration so that equalitywill exist for both males and females during their
experiences in the Clark Atlanta Educational Talent Search program.
Another area for further research would be a comparison between the ACT, PSAT
and SAT scores of students enrolled in this precoUegiate program vvdth students that are
not. This researcher focused on the educational services of the program. Further research
can be done to include the social support offered by the Clark Atlanta University
Educational Talent Search program as well as the perspective of the target school’s staff
(principles, teachers, counselors and social workers), the Clark Atlanta University
Educational Talent Search program staff, and parents’ perceptions ofthe program.
CHAPTERVI
IMPLICATIONS FOR SOCIAL WORK PRACTICE
This study can provide useful information to the school social worker regarding
planning programs and services to assist in the successful matriculation ofAfrican
American students. In addition, greater examination ofthe personal, experiential and
educational factors that contribute to this population’s academic performance is needed in
order to develop strategies to improve their chances for academic success.
Social workers have the opportunity to develop programs that enhance aspirations
ofyouth of color to attend college. It is also the social work practitioner’s task to ensure
that current programs provide services to students based on their perceptions and life
experiences. Social workers can provide a forum where students and administrators can
share ideas in the development and implementation ofprograms.
One of the significant points identified in this study was the impact that negative
perceptions from teachers and other staffmembers have on students. Practitioners must
understand what Murrell (1991), suggested is the Black adolescents’ search for a credible
reference group to provide the adult role models that fit their sensibilities as to whom they
should be. With that understanding, social workers must have the skills to recognize the
impact ofnegative adult perceptions.
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Practitioners must apply social work processes in facilitating conditions for the
students which are judgment free and that demonstrate genuine warmth and sensitivity.
The education of social workers is uniquely based on historical background to effectively
meet the needs ofthe oppressed and disadvantaged, especially African Americans.
When utilizing the ecological systems theory, it is clear that the availability of
adequate resources and positive interactions in the environment are essential in the
satisfaction and academic success of low-income students ofcolor. Social workers have
the particular capabilities and resources to strive to meet the educational and social needs





The Clark Atlanta University Educational Talent Search Consumer Satisfaction
Questionnaire (C.A.U.E.T.S.C.S)
This questionnaire is designed to measure attitude, perception, knowledge and satisfaction
related to the services received from the Clark Atlanta University Educational Talent
Search Program. It is not a test and there are no right or wrong answers.
Demographics




5. Number ofyears in the C.A.U.E.T.S. Program.
6. I have participated in the following services offered by the ETS Program: (Please
check all that apply).
Test Taking Workshop ^College visitation trips _Academic Support
^Tutoring Program College application _Referrals
fee waiver
Mentoring Program Study Skills Training ^Career Guidance
SAT FeeWaiver Counseling ^College Admission
FAF Assistance
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Answer each item as carefully and as truthfully as you can by placing an X under
either "Yes" ifyou agree, "No" ifyou disagree v^nth the statement or "N/A" if the
statement does not apply.
Attitude Yes No N/A
7. I feel that the ETS program helps to improve my grades.
8. The ETS staff are sincerely concerned with my education.
9. I usually go to the ETS sessions with great reluctance.
10. The ETS group activities are interesting.
11. The ETS staffgives students the opportunity to ask
questions and give feedback.
12. The program motivates me to do my best in school.
13. I believe the ETS program is a waste ofmy time.
14. The information discussed in the group sessions helps me
prepare for college.
15. I believe that the ETS program is needed.




17. The ETS program is a helpful program for students that
want to go to college.
18. Being in the ETS program helps me in my daily
classes.
19. The ETS staffare friendly and easy to talk with.
20. As a result ofbeing in ETS my interest in attending
college has been stimulated.
21. ETS is not for students with academic difficulties.
22. The ETS staffs presentations are interesting and easy to
understand.
23. This program does not address my needs.
24. The ETS program provides students with academic
assistance and the encouragement to succeed.
25. I have more self-confidence as a result ofbeing in the ETS
program.




27. The ETS program helps me prepare for college.
28. I enjoy the group sessions.
29. I would not enroll in the program if I had it to do all
over again.
30. With respect to my education, the ETS staff are concerned
and actively helpful.
31. Being in the ETS program has helped me improve my
grades and social skills.
32. I am not satisfied with the ETS program.
33. I would not recommend a friend to enroll in the
ETS program.
34. The college visitation trips are educational.
35. The ETS programs PSAT/ACT/SAT preparation courses
are very helpful.





37. In order to go to college I must take 4 hours ofmath, 4 science,
and two foreign languages.
38. The basic methods of financial aid for college are loans, grants,
scholarships and direct payment.
39. To obtain a bachelors degree you must normally complete
6 years of college.
40. The PSAT is the test required for admission to a college or
university.
41. To declare a major in college means that you want to join the
military.
42. The Hope Scholarship pays for tuition for Georgia
colleges/universities only.
43. The SAT is the test required to enroll into a college/university.
44. Once a student graduates fi’om high school they can no longer
use the services offered by ETS.
45. ETS provides one-on-one tutoring.
False
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Please complete the following statements:
46. The ETS program would help me more if it offered
47. ETS can improve the program by changing
48. The best thing about the ETS program is
49. The worst thing about the ETS program is
50. I think the program should add
*This questionnaire was modified based on the study "PERCEPTIONS OF ONE
AFTER-SCHOOL TUTORIAL PROGRAM", (Scales, George and Morris, 1997) and
"THE DIMENSIONS OF STUDENT'S PERCEPTIONS OF TEACHING






223 James P. Brawley Drive, SW
Atlanta, GA 30314
Dear Mrs. Wyatt-Woodruff:
I have enjoyed being an intern with the Clark Atlanta University Educational Talent Search
Program. The School of Social Work at Clark Atlanta University requires that graduate
students complete a Thesis prior to graduation. The title ofmy research is "An Exploratory
Descriptive Study ofMiddle and High School Students Perceptions, Attitudes, Knowledge
and Satisfaction with the C.A.U. Educational Talent Search Program".
I am writing you to request that I be allowed to distribute the enclosed questionnaire to the
students at King Middle School and Campbell High School that are participants in the ETS
program.
All human rights standards and regulations that are in place for the protection of human
subjects will be adhered to.
Thank you for your time and consideration. Please feel free to contact me with any questions
or concerns, (404) 622-1828 or my educational research advisor. Professor Hattie Mitchell,
(404) 880-6616. I look forward to hearing from you.











223JamesP. Brawley Drive, S.W. • Atlanta, Georgia 30314-4391 • (404)880-8000




CLARK ATLANTA EDUCATIONAL TALENT SEARCH PROGRAM
QUESTIONNAIRES
I, , willingly agree to have my child participate in
this investigation, which has been explained to me by the researcher, Natasha P. Carswell.
The purpose of this research is to evaluate current services and assist in developing new
ways ofproviding more effective services for middle and high school students. Clark
Atlanta University Educational Talent Search Program in cooperation with the Clark
Atlanta University School of Social Work, is currently conducting a study of the attitudes,
perceptions, knowledge and satisfaction with the C.A.U.E.T.S. Program.
My child has been asked to be in this voluntary study because he/she is a participant in the
C.A.U. E.T.S. Program. If I choose to permit my child to participate in this project, I
understand that he/she will complete a questionnaire which will take approximately 20
minutes. I understand that this research will take place at school during my child's
exploratory period.
I understand that I/my child will not be charged any expenses for my child's participation
in this study. I also imderstand that my child will not receive money for participation in
this study. I understand that I am free to refuse my child's participation in this study, and
this decision will not adversely affect my child's participation in the C.A.U.E.T.S.
Program.
I understand that the results of this research study will be reported through a Masters
thesis at Clark Atlanta University and other professional journals. All data obtained from
this research will remain confidential and will only be used for research. The
confidentiality of this document and all records from this research will be protected to the





1. Name of school:
Freauencv Percentage
King Middle Campbell High Total KingMiddle Campbell High Total




King MS Campbell HS Total KingMS Campbell HS Total
5 0 5 16.7 0 16.7
8* 10 0 10 10 0 10
0 3 5 0 16.7 16.7
10* 0 4 4 0 13.3 13.3
11* 0 5 7 0 23.3 23.3
12* 0 3 6 0 23 20




King MS Campbell HS Total KingMS Campbell HS Total
Female 12 10 22 16.7 56.7 73.3
Male 3 5 8 10 16.7 26.7





King MS Campbell HS Total King MS Campbell HS Total
Black 14 10 24 23.3 56.7 80
White 0 2 2 0 6.7 6.7
Hispanic 1 3 4 3.3 10 13.3
Total 15 15 30 26.7 73.3 100
Table A 5
5. Number of years in the CAU/ETS program:
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
1 6 4 8 13.3 13.3 26.6
2 9 5 9 13.3 16.7 30
3 0 5 5 0 16.7 16.7
4 0 3 3 0 10 10
5 or more 0 2 3 0 10 10
No answer 0 0 2 0 6.7 6.7
Total 15 15 30 26.7 73.3 100
Table A 6
6. I have participated in the following services offered bv the ETS Program
Freauencv Percentage
KingMS Campbell HS Total King MS Campbell HS Total
Test Taking Workshop 2 14 16 6.7 46.7 53.3
Tutoring Program 8 6 14 26.7 20 46.7
Mentoring Program 0 1 1 0 3.3 3.3
SAT fee waiver 0 5 5 0 16.7 16.7
College visitation trips 6 15 21 20 50 70
College application fee 0 5 5 0 16.7 16.7
waiver
Study Skills Training 0 1 1 0 3.3 3.3
Counseling 0 5 5 0 16.7 16.7
Academic Support 7 14 21 23.3 46.7 70
Referrals 0 1 1 0 3.3 3.3
Career Guidance 1 0 1 3.3 0 3.3
College 0 3 3 0 10 10
Admission/FAF
Assistance
Total 24 70 94 80 233 313
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Table A 77.I feel that the ETS program helps to improve mv grades.
Freouencv Percentage
King MS Campbell HS Total KingMS Campbell HS Total
Yes 6 7 13 20 46.7 66.7
No 6 3 9 3.3 10 13.3
N/A 3 5 8 3.3 16.7 20
Total 15 15 30 26.7 73.3 100
Table A 88.The ETS staff is sincerely concerned with mv education.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 15 15 30 26.7 73.3 100
No 0 0 0 0 0 0
N/A 0 0 0 0 0 0
Total 15 15 30 26.7 73.3 100
Table A 99.I usually go to the ETS sessions with great reluctance.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 4 11 15 13.3 36.7 50
No 11 1 12 13.3 26.7 40
N/A 0 3 3 0 10 10
Total 15 15 30 26.7 73.3 100
Table A 1010.The ETS group activities are interesting.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 7 13 20 23.3 66.7 90
No 7 0 7 0 0 0
N/A 1 2 3 3.3 6.7 10
Total 15 15 30 26.7 73.3 100
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Table A 1111.The ETS staff gives students the opportunity to ask questions and give feedback.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 8 11 19 26.7 66.7 93.3
No 0 0 0 0 0 0
N/A 7 4 11 23.3 6.7 6.7
Total 15 15 30 26.7 73.3 100
Table A 1212,The program motivates me to do mv best in school.
Freouencv Percentage
KingMS Campbell HS Total King MS Campbell HS Total
Yes 7 10 17 23.3 56.7 80
No 7 2 9 23.3 6.7 6.7
N/A 1 3 4 3.3 10 13.3
Total 15 15 30 26.7 73.3 100
Table A 1313.I believe the ETS program is a waste ofmv time.
Freouencv Percentage
KingMS Campbell HS Total King MS Campbell HS Total
Yes 2 11 13 6.7 36.7 43.4
No 6 3 9 20 33.3 23.3
N/A 7 1 8 0 3.3 3.3
Total 15 15 30 26.7 73.3 100
Table A 1414,The information discussed in the group sessions helps me prepare for college.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 7 10 17 23.3 56.7 80
No 7 2 9 23.3 6.7 6.7
N/A 1 3 4 3.3 10 13.3
Total 15 15 30 26.7 73.3 100
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Table A 15
15. I believe that the ETS program is needed.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 7 11 18 23.3 60 83.3
No 4 2 6 3.3 6.7 10
N/A 4 2 2 0 6.7 6.7
Total 15 22 30 26.7 73.3 100
Table A 16
16. I like the fact that the group/individual sessions are held at school
T Freauencv T Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 15 13 28 26.7 66.7 93.3
No 0 0 0 0 0 0
N/A 0 2 2 0 6.7 6.7
Total 15 15 30 26.7 73.3 100
Table A 17
17. The ETS propram is a helpful program for students that want to go to college.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 15 15 30 26.7 73.3 100
No 0 0 0 0 0 0
N/A 0 0 0 0 0 0
Total 15 15 30 26.7 73.3 100
Table A 18
18. Being in the ETS program helps me in mv daily classes.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 10 16 16 10 43.3 53.3
No 4 4 8 13.3 13.3 26.7
N/A 1 5 6 3.3 16.7 20
Total 15 15 30 26.7 73.3 100
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Table A 1919.The ETS staff is friendly and easy to talk with.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 14 13 27 23.3 66.7 90
No 0 0 0 0 0 0
N/A 1 2 3 3.3 6.7 10
Total 15 15 30 26.7 73.3 100
Table A 2020.As a result ofbeing in ETS mv interest in attending college has been stimulated.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 15 13 28 26.7 66.7 93.3
No 0 2 2 0 6.7 6.7
N/A 0 0 0 0 0 0
Total 15 15 30 26.7 73.3 100
Table A 2121.ETS is not for students with academic difficulties.
Freouencv Percentage
King MS Campbell HS Total KingMS Campbell HS Total
Yes 13 4 17 20 26.7 46.7
No 2 5 17 6.7 26.7 33.3
N/A 0 6 6 0 20 20
Total 15 15 30 26.7 73.3 100
Table A 22
21. The ETS staff’s presentations are interesting and easy to understand.
Freouencv Percentage
KingMS Campbell HS Total KingMS Campbell HS Total
Yes 15 12 27 26.7 63.3 90
No 0 0 0 0 0 0
N/A 0 3 3 0 10 10
Total 15' 15 30 26.7 73.3 100
45
Table A 23
23. This program does not address my needs.
Freauencv Percentage
King MS Campbell HS Total KingMS Campbell HS Total
Yes 2 6 8 6.7 20 26.7
No 12 5 17 16.7 40 56.7
N/A 1 4 5 3.3 13.3 16.6
Total 15 15 30 26.7 73.3 100
Table A 24
24. The ETS prog-am provides students with academic assistance and the encouragement to succeed.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 15 14 29 26.7 70 96.7
No 0 0 0 0 0 0
N/A 0 1 1 0 3.3 3.3
Total 15 15 30 26.7 73.3 100
Table A 25
25. I have more self-confidence as a result ofbeing in the ETS program.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 7 7 14 23.3 46.7 70
No 1 3 4 3.3 10 13.3
N/A 7 5 12 23.3 16.7 16.7
Total 15 15 30 26.7 73.3 100
Table A 26
26. The ETS mtorial proaam has helped improve mv gradetsV
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 5 7 12 16.7 46.7 63.3
No 9 2 11 6.7 6.7 13.3
N/A 1 6 7 3.3 20 23.3
Total 15 15 30 26.7 73.3 100
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Table A 27
11. The ETS program helps me prepare for college.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 7 12 19 23.3 63.3 86.6
No 7 1 8 0 3.3 3.4
N/A 1 2 3 3.3 6.7 10
Total 15 15 30 26.7 73.3 100
Table A 28
28. 1 enjoy the group sessions.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 15 12 27 26.7 63.3 90
No 0 1 1 0 3.3 3.3
N/A 0 2 3 0 6.7 6.7
Total 15 15 30 26.7 73.3 100
Table A 29
29. I would not enroll in the program if I had it to do all over again.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 5 2 5 10 6.7 16.7
No 3 10 13 10 56.7 66.7
N/A 7 3 10 6.7 10 16.7
Total 15 15 30 26.7 73.3 100
Table A 30
30. With respect to mv education, the ETS staff is concerned and actively helpful.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 15 14 29 26.7 70 96.7
No 0 0 0 0 0 0
N/A 0 1 1 0 3.3 3.3
Total 15 15 30 26.7 73.3 100
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Table A 31
31 ■ Being in the ETS mentoring program has helped me improve mv grades and social skills.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 3 12 15 10 40 50
No 2 1 3 6.7 3.3 10
N/A 10 2 12 10 30 40
Total 15 15 30 26.7 73.3 100
Table A 32
32. I am not satisfied with the ETS oroeram.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 3 4 8 3.3 13.3 16.7
No 11 8 19 20 50 70
N/A 1 3 4 3.3 10 13.3
Total 15 15 30 26.7 73.3 100
Table A 33
33. I would not recommend a friend to enroll in the ETS nrogram.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 4 3 7 6.7 13.3 20
No 8 12 21 16.7 53.3 70
N/A 3 0 3 3.3 0.0 10
Total 15 15 30 26.7 73.3 100
Table A 34
34. The college visitation trios are educational.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 11 15 26 23.3 53.3 76.7
No 1 0 1 3.3 0 3.3
N/A 3 3 6 0 20 20
Total 15 15 30 26.7 73.3 100
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Table A 35
35. The ETS programs’ PSAT/ACT/SAT preparation courses are very helpful.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 6 10 23 20 56.7 76.7
No 1 1 2 3.3 3.3 6.7
N/A 12 4 5 3.3 13.3 16.6
Total 8 15 30 26.7 73.3 100
Table A 36
36. I am satisfied with the one-on-one tutoring offered bv the ETS program.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 6 13 19 30 43.3 73.3
No 2 0 2 6.7 0 6.7
N/A 0 2 2 0 30 30
Total 8 15 30 26.7 73.3 100
Table A 37
37. In order to go to college I must take 4 hours ofmath. 4 hours of science and two foreign languages.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 7 11 17 23.3 60 83.3
No 8 4 3 3.3 13.3 16.7
N/A 0 0 0 0 0 0
Total 15 15 30 26.7 73.3 100
Table A 38
38. The basic methods of financial aid for college are loans, grants, scholarships and direct payment.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 13 14 27 23.3 66.7 90
No 0 0 0 0 0 0
N/A 2 1 3 3.3 0 10
Total 15 15 30 26.7 73.3 100
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Table A 39
39. To obtain a bachelor degree vou must normally complete 6 years of college.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 2 6 8 6.7 20 26.7
No 6 15 21 20 50 70
N/A 0 1 1 0 3.3 3.3
Total 8 22 30 26.7 73.3 100
Table A 40
40. The PSAT is the test required for admission to a college/universitv.
Freauencv Percentage
King MS Campbell HS Total ICingMS Campbell HS Total
Yes 3 2 5 10 6.7 16.7
No 5 20 25 16.7 66.7 82.3
N/A 0 0 0 0 0 0
Total 8 22 30 26.7 73.3 100
Table A 41
41. To declare a maior in college means that vou want to join the military.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 1 1 2 3.3 3.3 6.7
No 7 21 29 23.3 70 93.3
N/A 0 0 0 0 0 0
Total 8 22 30 26.7 73.3 100
Table A 42
42. The Hope Scholarship oavs for tuition for Georgia colleges/universities only.
Freauencv Percentage
KingMS Campbell HS Total King MS Campbell HS Total
Yes 8 20 28 26.7 66.7 93.3
No 0 2 2 0 6.7 6.7
N/A 0 0 0 0 0 0
Total 8 22 30 26.7 73.3 100
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Table A 43
43. The SAT is the test required for enrollment into a collepe/universitv.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 8 22 30 26.7 73.3 100
No 0 0 0 0 0 0
N/A 0 0 0 0 0 0
Total 8 22 30 26.7 73.3 100
Table A 44
44, Once a student graduates from high school they can no longer use the services offered bv ETS
Freouencv Percentage
King MS Campbell HS Total KingMS Campbell HS Total
Yes 3 4 7 10 13.3 23.3
No 5 17 22 16.7 56.7 72.4
N/A 0 1 1 0 3.3 3.3
Total 8 22 30 26.7 73.3 100
Table A 45
45. ETS provides one-on-one tutoring.
Freouencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Yes 8 21 29 26.7 70 96.7
No 0 1 1 0 3.3 3.3
N/A 0 0 0 0 0 0
Total 8 22 30 26.7 73.3 100
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Table A 46
46. The ETS program would help me more if it offered.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
More field trip 1 0 1 3.3 0 3.3
2 days/week 0 1 1 0 3.3 3.3
Everyday 0 1 1 0 3.3 3.3
SAT practice 0 1 1 0 3.3 3.3
Mentor 0 1 1 0 3.3 3.3
Grants 0 1 1 0 3.3 3.3
No answer 7 17 24 23.3 56.7 80
Total 8 22 30 26.7 73.3 100
Table A 47
47. ETS can imorove the nrogram bv changing.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Lectures 1 0 1 3.3 0 3.3
Money for out 0 1 1 0 3.3 3.3
of state college
Nothing 1 4 5 3.3 13.3 16.7
No answer 6 17 23 20 56.7 76.7
Total 8 22 30 26.7 73.3 100
Table A 48
48. The best thing about the ETS program is.
Freauencv Percentage
KingMS Campbell HS Total King MS Campbell HS Total
People 2 1 3 6.7 3.3 10
Trip 3 2 5 10 6.7 16.7
Test 0 2 2 0 6.7 6.7
preparation
One-on-one 0 2 2 0 6.7 6.7
contact
Located in 0 1 1 0 3.3 3.3
school
Fee waiver 0 1 1 0 3.3 3.3
Everything 0 1 1 0 3.3 3.3
No answer 3 12 15 10 40 50
Total 8 22 30 26.7 73.3 100
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Table A 49
49. The worst thing about the ETS program is.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
Nothing 1 3 4 3.3 10 13.3
Boring 1 0 1 3.3 0 3.3
Persistent 1 0 1 3.3 0 3.3
No answer 5 19 24 16.7 63.3 80
Total 8 22 30 26.7 73.3 100
Table A 50
50. 1 think the orogram should add.
Freauencv Percentage
King MS Campbell HS Total King MS Campbell HS Total
More trips 0 3 3 0 10 10
Male tutor 0 1 1 0 3.3 3.3
Guest speaker 1 0 1 3.3 0 3.3
Sports 1 0 1 3.3 0 3.3
More 0 1 1 0 3.3 3.3
advertising
More 11* 0 1 1 0 3.3 3.3
grade captain
No answer 6 16 22 20 53.3 73.3
Total 8 22 30 26.7 73.3 100
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